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PROGRESS AND CAUTION 

The Pattern of^Healthful Living Project was a curriculum 
development effort funded by the Texas Commission on 
Alcoholism. The guides were written, subjected to two 

pilotings and carefully evaluated for content^'^'grade 

J' 

appropriateness, and pupil effectiveness,^ 

\ 

Because this is a values based curriculum attempting to 



effect att i tude* and behavioral changes in pupils re^^j^^ji^ 

decisions important to youth, the Pattern of Healthful 

Living staff does not recommend the use of these guides 

without the requ^'site teacher preparation. Affective^ 

teaching ^ki n s and attitudes are imperative if the results 

♦ 

the project obtained from piloting can be expected from 
others who use the material. ^ 

The staff recommends these majbe p al ^ not be used daily, 
but rather spaced to cover a semester of time, N|aterials 
are available fo/^ grades ki ndergarterf through eight. 

i^The, focusing goa'l^of 4 values-based curriculum is the 
development in children of a positive sel f-iraage. This 




will set the pattern ,for utilization of decisio^ maki 
processes which are necessary in a democrati c *soc iety, I 
this is kept in mind and teachers are properly trained, we 
will have taken one further step in humanizing Qducatio/i. 



Shirley E. Rose, E(i, D 
Project Coordinator 
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PREFACE 



Rationale 

Harris County Department of Education conceptualized "Patterns 
of Healthful Livins" curriculum design under the following 
premi ses , 

1. Belief in the supreme worth and individuality of each' 
.pupi 1 . ' ^ * ^ ' \ 

2. ^' Belief that each. person should be aided by educational 
institutions in attaining his potential as a human. being. 
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Belief that each person should be aided by educational 
•institution^ for effective participation in a democratic 
society* 




Belief thit each peirson tan become' the person he wants 
to^ be and function more effectively in a free society if 
hdf is help^ed to develop a personal rational val ue >sys tem. 



Belief that one of the important 
a free society Is to help pupils 
personal belief system,^ 



functions of a school in 
develop and clarify a 



6? Belief in a. value-based education program as the effective >^ 
means of 'assisting pupils into becoming a 'Vftional 
thinking," "self-actualizing** i jfidi vid*ua'lT 



Goals. c?.. 

The following broad goaH were iderrtifieff in order to 
fa.cilitate the ultimate aim of the program as outlined in 
thet, proposal to the Texas Commissi'on on Alcoholism: -"Tha 
ultimate aim will be to have an ongojjQjg^ program which ca?P 
be offered to' organiza ti ons thfou^fnout the state, a program 
which pfo^luces individuals with the. ability to make responsible 
judgmentsion their lifestyle\" ; * * ' . 

The program attempterd the^ fol lowing.: 

1. 'Assi/st pupils in the devel opmej/f* of a more positive 
self-coricept which helps .individuals achieve a more 
rewarding, enriched life". ^ - 
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Assist pupil.s in the development of rational thinking 
processes nec-^ssary to effective functioning in a free 
society. ^ 

) 

•Assist in the development and refinement of inter and 
intra personal skills necessary for individual ^nd group 

e f f e c t^ y j^jn^ ^i'ix 

Assist In/nelping the child understand the values of the. 
society rn w-hich he lives and participate effectively in 
that society. 

Assist in development of a personal and societal v^lue 
system, which involves: 

A. Understanding how a value system evo'lves. 

B. Appreciation of value systems operating in a multi- 
ethnSlc soci ety . / 

C. Experiences in examyrition of values both personal 
and soci eta 1 . y\ 

D. Experiences in re^lution of value conflict and 
value clarific4^on both personal and sox>eta^ . 




'RATIONALE 

Many students in" this day and time seem to have difficulty 
deciding whXt Js good, right, worthy, desirable, or exactly 
what is worth valuing,^ Many i'nf 1 uencey op^^er^fte^to'^^ 
the valuing process in our so^ciety. Such things as the 
transiency of the fami'ly, one out of every five farairres 
move every year; new and improv:ed means of ^cojjHrfun'i ca ti on 
expose many ways of life, both good and bad^ just and unjust, 
right and wrong to children of all ages. Comic books and* 
newspapers put childreVinto contajsl wi^th crime, horror, sex 
and stories of corruption/ With these things in mind, the 
lessons in this guide were* wri tten to first, develop or 
reinforce a good self-concept* in the child, and second, to 
develop within^the child a valuing process. 



Raths, Harmin and Simon in their book. Values and Teaching 
bring out the conflicts students face and the problem of 
establishing their own* values. , ' , ' ,^ 

In school and out, he is told tjiat to' co-operate 
is not. only excellent but fs practically a 
necessity in our world* A/t the same time, he 
is told that everybody should look out for , 
himself, that if you don'jt' look out for yourself 
. nobody else\will. You are to get yours and 
' everyone el ie--4-s— t^-^g-tfT^i s * He is told that- 
women *are the equal af meW and as he grows up 
he see^ that in many situations they are not/ 
In'scbrool he learns a romanticized version of 
the vigilantes in California history. He comes 
to believe that they w^re fine people. And at 
the same time he is supposed to pledge loyalty 
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1s ruled by 
great patn 



to a society that 
•abx)ut some of the 
our revolution, people 
thel r ml nds , ahd whi \ e 
thi ngs^ peopl e close Ko 
careful of what he wa 
frouble, gxi along with 
make the best of, whatever "t^e 
He learns a lot of verba 




He learns 
who initiated 
stood up and spoke 
vis learning these 
him advi se him to be 
not'get into any 
e au thorl ties, and , 
si tuati on 1 s . 
sms about 



religfon; and as he, grows up, >e also learns 
that one should not let rel 1 gi onXnterf ere with 
making money. He Is told again andXagaln tKat 
education is a fine thing and that itNielps to" 
enrich life; but he is apt to 
the certificate, the diploma, 
which is really significant. 
Itself which is so important, 
symbols of education that open 
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1 earn thabU t 
or the 'degre> 
It is not educ>^lon 
but the accepted 
up the door to 



success. WhUe he ts told tha txknowl edge is 
power and that skill is to be re'svpected, he is 
also told that it is not what you icnow but who 
you know that really counts. 

Many more of these -kinds of conflicts coald 
be added but enough have been listed to suggest 
that^the child's world is Indeed J confused one< 
It must not be easy to grow in a society'^ 
characteri zed by these conflicts.! 



With all these inconsistencies facing children every day, 

♦ 

one can see the difficulty wh'ich exists as they attpmpt to 
develop cl ear* varVa^s of their own. Ct^ns i'de'rl ng the marty, 
choices confronting the child constantly, some training in 
deci si on. maki ng is necessary. The teacher is in a unique 
position to help students clarify their values. This guide 
has been planned to aid the j;hild in this difficult task. 



1 Raths 
Values and 



Louis E 
Teachi nT 



Merrill/ Harmin, Sidney B. Simon". 

New York: Charles E. Merrill Publishing 



Company, 1956, p. 21 
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DIRECTIONS TO TEACHERS 

The time devoted to a lesson should not exceed twenty 
.or tiienty-five minu-t^es unUss you feel the students will 
benefit by extendi ng' the time. If, at any time, you^feel 

A 

the attention of the group is waning, you should then 
summarize and terminate the lesson. 

Before beginning the lesso/i be sure you have checked 
materials needed and have everything ready for use. Being « 
well prepared ^is one factor toward a successful lesson. 

The lessons begin with the appreciation of self., A 
child who learns to .accept and appreciate himself v/ill^ be in 
a much better position to accept and love others and the 
world around him. As the lessons proceed, he discovers . 
emotions are^ normal for everyone and they are not something 
to be suppressed, asha-med of, or afraid of. These and many 
everyday experiences are realistic and the student is 
encouraged to talk about them freely and instructed in ways 
to deal with them effectively. 

The teacher should act as a guide during the discussion . 

period and should avoid giving his opinion. The student 

^ ' - ' 

should be encouraged to express his feelings without fear 
of teacher disapproval. There are no right or wrong answers. 
This type of^ discussion^5l>ould be enjoyed by the student 
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because anything he says As accepted* The questions were 
carefully planned using teaching strategies that begin wUh 
the lowest level of thinking, recalling facts, and proceeding 
through making and explaining inferences about feelings,, to 
making generalizations about people and their fettling- 
While asking open ended questions in a discussion, the t^ac-her 
^an learn much about the feelings of each individual. This 
is Invaluable in working with the student, 

, / ■ ' • 

The main objective of the teacher through the use of this 
guide should be ta^assist the s4;ud^nt in developing a good 
self-image, and to become a better deci si on-mak^r after 
having examined alternate behavior and consequences. 

Margaret Evans 
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UNIT II , . , 

LESSON 1 - MY NAME 

Purpose : ^ 
It is important to feel good about 'your name. 

C'O^ncept : , . 

Importance* of names 

\ 

Terminal Objective :' 

Following the lesson, pupils will be able to explain 
in one sentence Why a name is important. 

^Enabling Objective : 

As a result of the story, I Write It , pupils can give 
and explain v-arious reasons why -a name is important. 

i 

Material s : * - 

1. Book, I Write It , by Ruth Krauss 

2. Paper^ pencil, crayon 

3. Pins and a large name tag for each child. 



Learni ng Experi ence : • ' . ^ 

1. Pin name tag on each' child. * 

2. .Read the, book, I Write It . 

3. Conduct the following discussion: 

A. , ^hat happened in the story? 

B. ' How do you thi.nk she felt each time she vtrote 

her name? Why do you think she felt that 
way? 
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Who has a- 3ifferent,,idea -how she felt? W+iy 
do you think she feVt that way? 

Has anyone that you thought didn't know you ever call 
by- your name? For example, the principal, or a 
different teacher? 

(Let several children relate their experiences) 

Give some reasons why you think a name is important? 
Suppose two -people had the same name. Would thare 
be a difference? *What would the difference be? 

Are people's names fver for other things? 

(Example: animals, etc.) 



C 



Evaluation 



1. Thinking back over all the thi ligs .we ha ve said about 
names, please finish this statement: 

A name is important because: 



(Pupils may be divided into groups of three or four and 
verbally complete the evaluation or it. can -be a^-written 
exerci se . ) 



Addi ti onal Ac ti vi t1 es : 

1. Have the students draw" pictures of themselves and write 
their names under them. Color these and put them up in 
the room, 

2. Have the students make a desk name plate. Take a piece 
of manila paper and fo]d U in half lengthwise. Draw 
lines on one half to /write names on. Tell students to \' 
wn'te their names and decorate name plates. Each day 
they can put these on their desks. 

3. Tell the students to try to learn the names of all the 
children in the class if they do not Icnow them. 
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LESSON 2 - BEING MYSELF 



5^ 

(Vhis lesson will take two days to develop completely.) 
^ * 

Parpose : 'j . • - 

To be yourself is better than to be anyone else. 

Concept : 
Being yourself 

Terminal Objective : 

Through completion of sentences, pupils Mill be able to 
analyze the importance of being one's self. 

Enabling Objective : ' ' ^ ^ 

1. Th^ough role playing pupils will explore^the meaning 
'of. being themselves as opposejJ to someone they may 

wish to be. 

2. Through the learni^ng experience pupils will list 
advantages and dTsadviinJtl5£s_ ojf bei ng themselves 
rather than beiag someone else. 

Ma teri al s : 

1. Transparency of boy and girl daydreaming, (See appendix 
for Transparertcy master) 

2. Paper, pencil, crayons 

"7 ' 



Learni ng Experiences : « 

' t » 

1'.. Show the transparency. 

2. Today we are going to pretend this boy and girl are 
talking about all the things they thought they would 
Vike to be in their dreams.- I am gqing to start the 
conversation and then someone else may continue. 



S^nce we have talked about the importance of^names, <r 
let's give this boyand girl a name, (Call.on one ^ 
boy and one girl to select a name. Write the names 
on the board and^say^he names each time the script 
says bt)y or girl , ) 

Boy: I wish t were a little dog so I could run fast 
and bark; butlfrQst of all so people would, pet 
me and play withVme. X would riot have to go to 
school and I couJ^ play all day. 

Girl: Yes^ bu\jj£.-yW were a doVand did not go to school 
you , could not read funny stbries and you would not 
leara anything. You could ohly follow all the 
. other boys around and when they played ball you 
would just have to watch, . • * 

Boy: Ye.ah,, I guess you are right. That would not be 
any fun a t al 1 , 

Girl: I wish I were a beautiful flower because people x 
love to look at. flowers and -pick them and show 
them. to other people. 

Boy: Yes, ti/t )if you were a flower you would die after 
a few days and you. could not eat hot dogs or ice 
cream cones and that would be terrible. 

Girl: I really-did not think of ^that^ I guess Td 
rather be me. 

Boy: I would like to be a ti.ger so I could be' stronger 
^than anyone else and make as much rroise as I 
wanted to. . 

Girl: Yes, but if you were a tiger, everyone would be 
afraid of you^ No one wjwlTd want to love you or 
hug you, or get near you. 

Let the students take^jthe part of the boy and girl and 

finish telling about" the pictures. Each time letting 

one respond to^t^fe other stating why it would be better 
to be thems.eWes, What did you* notice'? 

(Be sure to bring out that it's better to be yourself 
because everybody or thing has some problems and you 
can* have more fun as ^yoursel f , ) 

Explain the, fdl lowing game to the students: 

A, One person stateswhat he would like to be and why. 
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B. Another ^person responds why that woujd'^libt be as.. 

^ good as being himself*' ^ , 

They must think before they raise the'lr hands to 
talk* ' . ^ . '.-/^ 

(Give each person time tothink to avoid wasting time.") 



Evaluation:^ 



Have s^dentsJ^^Wa piece ^paper in^fourths* In e^ti fourth 
eaph* of _ti5^""students wilV draw a picture of what he/would like 

Under .each picture or ^on another piyece. of/^aper he 
will complete: * ' ' . ^ 

I wish I were * * * 



These will be exchang*ed wjth another student who will complete 
the sentence: 

But then you could not j ^ * 



Al ternate : 

^ -■ . ^ 

Have the students make up stories on the following ideas or 
let them think of their own titles* They could illustrate 
their story and read it to the class* ^ ^ 

1* The Day I Turned into a Kitten " 

2* I was a Ghost for a Day 

3. My Day as a Bird . *^ 
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UNIT II 

■ LESSON 3 - PEOPLE ARE DIFFERENT 

(Thi s "1 esson- wi Tl take several days to develop completely, 

Purpose ; 

"No two people are exactly alik'e. Each has his own unique 
set of abilities, skills, strengths and weaknesses. 

Concept : 

Differences in people are good. 
Terminal Objective : 

Pupils win be able, ei thier'^al ly or in wri tteir^orm, to 
synthesize in one sXa^'tment his beliefs aboju-tr^he value of 
individual differences.. 

Enabling Objectives : 

,1. Following the storv,.-^orm' s Narrow Escape," pupils will 
be able to verbaU^ answer questions which will lead to 
an analysis^o^'(liff erences" in the story. 

2. Pupils wpf be able to offer a statement of belief 
about ^differences through the selection or 'drawing of 
pictures representing differences. 

Material s : 

1- BopJc, The Turtle and His. Friends by Thomas Gnagey and 
Patricia Gnagey 

Z. Pencil, paper, crayons 

L'earning Experiences : • ; 

1. Explain to the stird^nts you are going to read. a story 
that shows how some) of our animal friends are different 
and how they aj^e— feffe . same > 

2. Read Chapter II - "Worrrfs Narrow Escape" pages 33-39. x 
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3. /Conduct the following discussion: {Chi 1 dren * s ^ a ttenti on 
V/in lag if you read the stor,y and do all the discussion 
in one. day. It is suggested that you read the story and 
ask question A and then stpp. The next day review the 
main points of the story and continue the^ discussion . 

What happened*in the story? 

How were the snaiT and the worm alike? 

What were som^ of the ways Toad and Worm were differ- 
ent? What dojthese differences tell you about , thi ngs 
they could d^ 

What important part did Snail play in saving Worm? 

Who do you think was most important in saving Worm? 

(In the di scussion ' i t should be brought. out that it 
took everyone* s working together , tp^sa^ve Worm. For 
instance, if the students say . "J^rftl e , because he 
s-Wam out and brought Worm back on his shell," ask - 
"HOW did he' know where Worm was in the water?" etc. 
Summarize what students say. ...you have said... 

What are some ways we are alike? (Try to bring out 
such things as:) 

1 . We all go to school 

2 . .We have eyes* . 

We all have hair on our head 

G, Can you name some ways we are different? 

rt*' What would happen if we were all , just the same? 

I, Do you thirjjk it is good- that we are different? Why 
do you think that? ^ 

4: Have the students collect pictures showing differences 
in peo'ple or have students draw and color pictures 
showing differences^ Students should then explain why 
they chose the-pictures' they did and what advantages 
they see in differen-ces in people. 

Evaluation : r ' 

Have students complete the following statement: 

I think it is good that we are different because 
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UNIT II , 

LESSON 4 - MY EMOTIONS - 
Purpose : 

Emotions both positive and negative are part of ev^ry person 
and should be , accepted without feelings of shamed guilt. 

Concepts : 

Posit'fve and negaftive emotions. 

Terminal Objective : 

Following the lesson pupils will be able to complete sentences 
-illu^strating feelings they will havfe in various situations. 




Enabling Objective : 

Pupils will verbal ly analyze situations presented in 
transparencies which will allow an exploration of emotions 
in different situations. 



Materi als : 




A 



1. Transparency #2 -Three Faces '(See appendix for transparency master 

2. Overhead projector 

3. Paper, pencil 



Learni ng Experi ence : 

1. Show transparency #2. Talk about picture No. 1 (Happy 
Face). Ask these questions: 

A* How do you think this boy feels? 

B. Why do you think he feels this way? 

» 

C. Can ypu tell me some other things that make people 
happy?- 



(After each response ask 
happy?) 



Why would that make someone 



2. \Talk about picture #2 (Sad). 
How do you think this girl feels? 

b\ Why do you think she feels^that way? 

' C.\ Can you tell me some other thin'gs.that make peopje 
-\ sad? . * 

^ \Why would that make someone sad?, 

3. --Valk about picture^No. 3 (Ant|er). ' ; 
^. How do you think thi^ Ijoy feels,? ^ ^ 

B. Why do you think'he feels that way? 

C. Can you tell me some other things^ that n^ke people 
^ angry? Why would that make someone angry? 

^. The teacher should then expl-ain - These feelings we are , 
talking about are sometimes callec^ our einptions. - Then 
write on the board the words Happy , Sad > Angry . Ask them 
the f ol 1 owi ng questi ons': . 

k. Dan anyone teVT rrre any other feelings or emotions we 
'have? (Lis.t>these op-^-h€ board.) 




B. , Looking these emotions - can you think of times 

you havejp^lt happy, sad, angry, etc." (Stop each 
time forj^studeats to react.) 

C, Do you think it i^s all right to feel sad or angry 
' at times? / 

tJ:, (Jhy do you th^k that? 

E. Does anyone have a 'different idea? Why do you think 
that? 

F. Thinking about all we have said about our feelings, 
can anyone t*ll me one important thing about our 
feel i ngs? . . 



Eval uation :' \ 

Put the fallowing sentences on the bol^rd and have students 
domplete them jxx\ paper. 

ll. When I get blamed for something I didn't do, I 
^eel J \ ^ • 



o 
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2. 
3. 
4. 
5. 



When I am going to a circus, I feel 



When someone doesn't play fair in a game, I fee\ 

When I am near a growling dog, I feel. 

When I win a race, I feel 



Alternative Evaluation : 

'tis 

1 . 



Draw faces that show feelings like happy, sad, anxious, 
surprised, afraid, proud, etc. and label 'eachv 




2. Find pictures in magazines that show how people feel 
Put these on the. bulletin board. 
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UNIT II " . . • , 

LESSON 5 - TEASING 

(This lesson w\l 1 take several days to develop completely. 
Purpose :^ 

. *; How to deal with teasing,, " - ^ ■ 

' , Concept : ^ * 

Feelings while being teased ^ 

Terminal Objective : ' . . •* - r ' " 

Pupil will formulate a pol ic\^s ta tement covering appropriate 
action following a situation wtr^re teasing tias occurred. 

Enabling Objectives: 

X 

1. Pupils will begin verbally collecting their ideas and 
feelings aboin teasing , as they partic-ifiate ' i n ques*tioning 
following the>^ry, ''The Teasing Toad." 

2. Pupils, participating In groups, will synth-esize their 
attitudes toward .teasing into a conci se ,pol i cy statement, 
at the end of this lesson. 

Material s : ^ 

Book', The Turtle and His\Friends , by Thomas Gnagey anU 
Patricia Gnagey. \ ~ 

tearing Experiences^ 

1. Discuss the meaning- of teasing or relate teasing experiences 

2. Read Chapter III, "The Teas i ng T^ad , " pages 48-54. 

3. What happened In the. story? ^ 

4. How did Turtle feel when Toad teased him about how slow 
he was? Why? ^ ^ 

* * 

> 5. What did Turtle do wfien^ he got mad? Why did he do that? 

6. .Who- did TurtVe talk to about his- problem? What^ were th^ two 
rules Father Turtle told him to remember when someone teased 
him? 



2^n 



How do you feel about the two rules? 

8. Do you think that is a good way to act when you are 
teased? Hhy do you think t^t? 

9. What did Turtle do when Toad teased him again? Why? 

10. How do you think Turtle felt w)ien he kept *the two rules 
Father Turtle gave him? Why? How do you think Toad 
felt? Why? , . . \ 

11. Has something like this ever happened to you when someone 
teased you? What did you do? How did you feel?^ Why 

do you think you felt that way? 

(Get several l/istances of different ways people have 
been teased . ) ^ 

12. From the discussion we've had, how do you think you 
would act if someone teased you? Why do you think that 
is a good way? Do you think that would be a "good^ way 
to act? 



Eval uati on : 

1. Gather the students in groups of four or five. Have^ 
;them think of a situation where someone is being teased. 
Each group wi 1 1^ col 1 ecti vely make a decisiorv in order 

to complete this statement: 

I am going to try to do these things when I am teased: 
l.j , Z. , 3. , etc. 

2. Observe students' behavior when situations involving 
■teasing arise. Discuss their behavior toward TFwfth"theni. 
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UNIT II . 

LESSON 6 - PROPERTY OWNERSHIP 

(This lesson win take two days -to devel op- compl etely . ) 
i Purpose : ^ * ^ . 

> students will face the issue of ownership 

Concept : . ' 

• . OwnerVfrl p • 

Terminal Qboective : ' 

ft 

As a resuU^of the role-play activity, pupils win make a 
group decision concerning the isSue of ownership. 

Enabling Objectives: 

]. Through the filmstrip, pupils w^U analy?^e'the various 
points of view regarding owners-hip/ 

Z. After the questi^oning session, pupils will be e^ble to. 
make a synthesis or summary statement illustrating' 
\the concept of ownership. 

Material s : ^ * - 

1. ^ Sound filmstrip >^nd cassette, "But Jt Isn't Yours" Part II, 
. Guidance Associates ^ > ' 

' 2. Filmstrip projector - ^/ / , ' 

3. Cassette p+ibyer 

» 

Learn jjig Experi ence : 

1 / Show the filmstrip . 

2, Conduct t^ie following discussion: 

A,* What happened -in -t-he story? 

*B. Who do you tiiink th^ bicycle should belong to? ^ ^ - 
why do-you think that? . . ^ 
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C. -"^Does^ anyone have a different idea about who should** 

get the bicycle? 

D. Do you think something belongs to you just becaus.e 
you .found it? ' - 



Ev Does owning something mean that it belongs to you 
forever, no matter what. happens? 
Why do you .think that? 

F.' Thinking about all we have' said, can you tell me 
one important idea about ownership? 



Evaluation : 

Divide pupils in groups and have them role-play one of the 
two dilemmas given below. (Ta>;en from Discussion Guide" fpr 
"But It Isn't Yours" Guidance Associates) 

A. Two friends are playing catch. One throws the ball a 
lit.t1e high and the other misses the catch. The ball 
breaks a window. Now, one child plays the thrower, one 
plays the"^ child who missed the catch, another plays the 
owner of the house where the window was broken. 

B. You find five dollars on the playground. When you tell 
the teacber^ou found it, two children say that they 

, . -lost it. Orie child plays the finder, two others play 

the children who say they lost five dollars, and a' third 
plays the teacher. 

Aft.er the role-play, each group will decide on the proper 
acti-on to be taken as a result of the posed dilemma, 




why. do you think that? A 
(Get different ideas an<r re€isons ) 



^ 
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UNIT ir 



LESSON 7 - LAST CHOSEN 



Purpose ; 



Sensitivity to feelirfgs of others. 



Concept : * • * - 
Awareness of feelings 

Terminal Objective : 

^Pupils w^n be able to i 1 lustrate their interpretation of how 
It feels to be chosen last. • 

Enabling Objectives: ' . 

Ij- Pupils will reflect on the meaning of vbeln^ chosen last 
' as pictured in the- study print. . • • 

2.- Through the questioning session, pupils will clarify thei 
feelings with regard to consistently being chosen last. 

. Material s : 

BFA Study Print - "Last t)ne Chosen" / 

Paper,' pencil , crayons - "» ■ • ' ' , 

. • ■ • 

Learning Experiences: . * ' 

1. Place picture where aVl can see it. 
2^. Conduct the following discussibn: 



What js happening in thi s * pi cturet' 
Be sure the following points are'iliscussed : 

1^. ) The boys' are^golng to play balK 

2.). One boy is looking very dejecte^ and is the 
last to be chosen on one team.' 



A. The title of our picture 
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' ' If pt 

B. . What are some ^easo^ns you think he was the last 

one chosen? V ^ 

C. Does anyone havl different ideas? 

D. How do you think the boy felt? Why do you think he 
felt that way? ' , . 

E. Who. has a different idea of how he felt? Why?o 

F. How do you thihk the other boys felt while this was 
happening? 

Rhy do you think they felt that way? 

G. Have you ever had something like this happen to you 
or to someone you know? 

What happened? 
How did you feel ? 
. Why do you think, you felt that way? 

H. How do you feel about "when" you are chosen? 

Is it really that important whether we are chosen last 
or not? ' ^ i 

Why do you think that? 

!• Thijiking about what we have said can you tell me one' 
important thing about the feedings of others whe^n 
they are chosen last?* 'Why do ybi^">th.ink he'was the 
last one chosen? - - 



Eva 1 ua t i on : 

1. Let*children go through the ,prac^s of choosing sides 
Tor such things as, teams fc^^Vac:es, art contest, etc. 
Each time observe who was cft^^a:^ast and point out that 
different people are chosen >a><,'1n different situations* 
Have them discuss how they „tn-5r>k''^ the person f s who is 
chosen last. '-^ 

Observe students on the playgrounds and in. the classroom 
when teams are chosen to see, if .they consistently 
choose the same pers6n last.^"/ 



UNIT II 

LESSON 8 - F&AR . 

•(This lesson will take several days to develop com^pl etely . ]U ' 

Purpose : • . . 

experience. the emotion of fear Is normal, legitimate - 
and healthy. 

* 

Concept : 

The emotion of fear , < ^/ 

Terminal Objective ; 

Pupils in groups will formulate solutions to experi ences 
related by other Children of a time when they were afraid. 

Enabling Objectives : 

-1. Pupi'ls will expand their ideas of the concept "fear" 
story""*^"^* 0^ the questioning- session following the - 

2. Through acting or pantomime, pupils will demonstrate 
their own concept of fear. 

3. As the result of the lesson, pupils should be able to 
dist^guish between legitimate fear and imagined fear. 

Materials : 

5°°^^* The Turtle and His 'Friends by Thomas and Patricia 
Gnagey^ 

Learning Experiences ; 

1. Discussion of fear and related terms.. 

A. Let's think of some things we might be' afraid of and 
I win write them on ^he board. (If class doe^ not 

.respond give some examples, i.e., noise, a shadow, dark, 
someone jumping out behind something, snakes, etc.) 

B. Have you ever seen anybody who was scared? 

C. " What was he or she afraid of? " • 



D'. How did he act so you knew he" was fearful? 
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E. How do you suppose he felt inside when that happened? 

2. Read Chapter One Turti e and. the. Stick Monster " pages 
19-24. (The teacher shouT? use inflections in her voice 
for the different characters.)" 

3. Conduct the following discussion: 

A. What happened toTurtle in the story? 

I 

B. How do yqu think Turtle felt about Mr. Walking Stick? 

C. Do you think it was O.K. for Turtle to feel frightened? 
Why? :V 

0. D-o you suppose Kr.-^ Walking Stick ever gets frightened? 
Why? • - * 

E. Turtle was so frightened he made some mistakes in 
seeing what Mr.' Walking Stick really looked Kike. 
What were these mistakes? 

F. Have any of you- ever been frightened of anything? 
Do you want to^tell us about it? Why do you think 
you were scared ? • ^ , 

G. Have you ever made mistakes about something you were 
scared of? Why? 

« 

H. What do you think you should do when something 
frightening happens to you? Why? 

1. Do you think there are times when everyone is afraid 
-of something? (Discuss real and imaginary fears.) 



Eval ua ti on : 

1. Act aut the story. Have the person playing the part of 
the* turtle and/walking stick feel and look frightened 
at the appropriate places.' ^ 

2. Have the children draw a "frightened" and a "not 
frightened" turtle. ^ 

3. Have the children make themselves look worried, frightened, 
embarrassed', and happy. See if the grbiip can ^uess" whi ch 
is {)eing demonstrated by other class members. 

4. Put children in small groups (3 or 4). Each child will 
relate an expe-rieace of a time When he was afraid. The 
other children^jll provide a solution to_the experience * 
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based on the story arfd their discussion. (Teacher should 
spot check for participation and iend assista'nce to groups 
who need guidanc e in cA Jcrvinq out t>re--actfvi ty . The main 
purpase is to have pupils explore^the emotion ot fear and 
realize it can be dealt with in a rational. manr^'er*) ■ 



Note to Teacher : 

You may choose one or all three of the last four activities. 
Use as many, or substitute your own ideas, as seem necessary 
to develop the concept* 
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UNIT II ' . 

LESSON 9 - BEING FAIR . . ' *^ 

(This lesson will take two days to develop completely.) 

. Purpose : 

Difficulty of being fair in certain ci fcums.tance^s . 

Concepts : 
Fairness 



Terminal Objective : 

Following the lesson, pupils will make a decision abouf^ 
fairness by illustrating a solution to the story, "That's 
No Fair.". 



Enabling Objectives : . 

K Pcipils will clarify their ideas about faVrness by 

participati.ng in the questioning concerning th6' story. 

2.. Pupils will make a' decision regarding fairness following' 
' role-play activities about Eddie and Andy. \^ 

Material s ': . 

1. Tilmstrip "That's No Fair", Part 11 

2. Cassette player 

3. Discussion guide 

.4. Paper, penci 1 , crayons 

Learning Experience : 

1 . Show Filmstrip 

2. Conduct the following discussion: 

A. What happened in the story? '(Be sure. the following' 
points are brought out.) 

1.) Wizard loses glasses, 

« < 



r 



^'/) , He mistakes the two 'boys for one creature 

»» 

3. ) He offers a*reward if'the glasses are fpund * 

4. ) Andy sees the glasses in the water 

5. ) fddie goes u^nder water with Andy holding his 
^egs and retrieves the glasses. 

(.) When Wizard puts glasses on he real i zes'. there 
are two boys and he has only one reward. 
• - . ' • ' 

^^B. What do you think the Wizard, could do? 
Why do you think that? 

(List on the board the things , the class suggests, 
gettirtg a reason for each itenf. Ask how the boys ^ 
would react if the Wizard did- that.) 

C> . Looking at our list of all* the things we've said the 
Wt2ar4, could do, what do you think he should do? 
Why shbu4d^ he do that7 

» D.. From all we have di scussed ,* what cojrld we say about 
f ai rness? 





3. Organi ze\ rol e-pl ay situations as ayxliiled below. This, 
will provide furtiier ppportuni t^^^pr pupils to clarify 
their thinking and move toward^ decision. Role play 
the following ia this order: 

A., One person can be Andy, How would you convince 
the Wizard ^)e should give, you the watch? 

; B. One person can be Eddie. 'How would you Convince 
'• -^ the Wizard he should g'ive you the watch? 

C. One person can be the Wizard. Having heard these 
reasons, what is th-g fair thing for you to do? 



Eva] uation : ^ ; ' " 

Have pijpils fPld a piece of -pa^per in fourths or sixths." 
Number each fourth of six'th. Draw pictures, of the story 
and in the last bl ock i T 1 usjtrate their owq solution. Label 
each picture or have the characters talk as in a funny paper 
Pupils may color' their pictures. '. v. 
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UNIT ir 

LESSON 10 - CHEATING . ' 

Purpose : ' , , * 

Student? will ^decide for themselves the' good and bad points 
of ch^eating* 

s 

Concept : , . 

Cheating on a test 

Terminal Objective : - • 

' -Fdll owing the 1 esson , . the pupi 1 will demonstrate his concept 
of cheating by completing a sentence on cheating. 

/ Enabling Dbgecttves : ^ • 

1. Pupils win silertt^y -analyze the study print, by pbservin( 
v.ery carefully the act.i v'i ty ^pictured. 

2.. Pupil iii/m express their ideas about cheating in a 
free discussion periodfollowing role-play. 

Mater iai s ; , ^ * 

^ 

K BFA Study Print, Series, My Class , ^Np. ' 220003 , "Cheating 
on a Test." ^ . ■ . , 

2. Paper, pencil 

Learning Experiences : , , ' 

1. Have students examine the picture. 
^ 2. , Conduct the following discussion: • 

- J . " ^ *f 

f ' ' ' , 

A. What do you thihk is happening in the picture? . 

(Be ^ure the f/alTowing points are discussed.) 

1) Boys are taking a test 

2) One boy "is trying to see. what the other is 
writing so he can copy it. 



B. What do you think were the reasons for the boy 
trying to copy from his neighbor? , 

C. From the'reasons you gave, what do you thi.nk was , 
' the m.ost important .reason for the boy's cheating? 

.Why? ^ / . ^ 

D. How, do you think the, boy feels when he cheats? Why? 

E. How do you/think he would feel J f ' he* madV 1 00 by 
cheating? Whry? ^ ' ' a \ ' i^- 

F. What would you do if you did not know an answer? 
Why would that be a' good thing to do? 

.6. WKat are some other ways boys and girls cheat? 

H. 4<as something like this (cheating on a test), ever 
happened to you or someone? you k^now? 
What did, you do? 
- How^did you feel ?^- Why? 

Do you think you did , the right thing? 

^What would you do differently the, next time? 

> I. Do you think it is. better:' 

.1) Make 100 by cheating or • ^ 

2) Mlaijie a lower grade ahd not cheat?. Why? i 



Eval uati'on : , . ; / 

Divide the class into four groups .and assign the two role- 
•play activities equally. to the group's. Let them discuss 

possible^solutions following the role-play. After the role 
^play activity, bring the children out of their<^roups a^nd. * 

complete the evaluatid'n sentence. This will giVe you^ the 

t'fe^h^er, ah opportunity to observe the level of nroral 

reafsoping operating with^your children.- 

1. Role-play the, f ol 1 owl ng : . ' 

Teacher giving ^ t.est to four stiideats and one 
student does not know all the answers. 

b'. Mother tells child she does not want to see another 
^bad grade on a t^est.. Child takes test and does not 
know al 1 the answers . 



2. Have the children complete the following: 

If you do not know the answer to'a question on 
I think it is better to 
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UNIT II • / • 

' LESSON 11 - MY (STRENGTHS AND WEAKNESSES 



(This lessp")ii will take several days to develop completely.) 
Purpose : - ^ 

Awarenesj'Of strengths and weaknesses in people 
Concept : 

Stretrgtt)s and weaknesses 



Terminal Objective : » - , 

Given ^ hypothetical situation, pupils will make'a decision 
about strengths and weakneslses which all peopl.e have. 

Enabling Objective : 

Pupils will demonstrate their ideas a^ut individual strengths 
and weaknesses ^y answering questi ows foil owi ng .the story,"* 
rWor*m the Hero." ' 



Material s : * ^ ^ 

Book, T.he Turtle and His Friends , by Thomas Gnagey and 
Patricia Gnagey ^ " 

Learning Experiences : 

1, Read Chapter IV, "Worm the Hero" - pages 65-70, (Use 

inflections in your voice\^ 
2- Conduct the following disucssion:' 

A, What happened in 'the story? ' 

B, How did Wo>m say he felt when Turtle came running 
-up? Why do you think he f^Tt that way? 

C, What* happened that took Worm's thinking off himself? 
Do you think that was good or bad? Why? 

D, How do you think Worm felt when he saved the cocoon? 
Why do you think he felt that way? How was this 
feeling different from the way Worm felt about ^ * 
himself at the beginning of the story? 
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E. How did the' ather animals feel abo'ut 'Worm? What 
did thi s do for him? , . , < 

F. Has something like this, -when you'were tli-e hero in 
a situation, ever happened to you or someone you 
knew? 

What happened? 
How did they feel ? 
•Why'do you think they f-elt that way? 
(Try to bring out the fact that everyone at times 
feels good and bad about himself.) ^ 

G. What are some things we can do or say to help people 
when they feel hadly about themselves. 



H. 



^From our discussion, what general statement can 
we make about everyone? 

(That. at times we all have good and bad feelings 
about ■ ourselves.) 



Evaluati on -: 

Have-pupils react to the following hypothetical situations 
and try to get them to agree on one solution. This will 
probably prove difficult for the children and will afford 
the teacher an opportunity to question the children cl.osely 
on why there are differences of opinions. Try to bring 
out the differences in feelings which will exist. Hopefully, 
children will accept the idea that we all feel good* and bad 
about ourselves at times. 

A. four children are talking. John tells his- friends that 
he can climb all the way to the top of the tall poTe. 
John isn't able to make it and has to come down before 
he. get*;. to the top. What can the other boys say to'help? 

B. . -Three gi rl s • are 'pl ayi ng and S^fty sa'i/s, "Let'^ ride our 

bikes." Susie c^n't ride a bike yet .and she feels very 
badly b^c.ause the-^irls always'end up riding bikes. What 
could PStty say or ,do? 

1 



Alternate Evaluati 



Have students role-play the story "Worm the Hero" and come 
up with their own solution. 
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UNIT II 

LESSON 12 - DISAGREEMENTS 

. ^ ■■ V 

Purpose ; 

Students will learn to sol ve *confl lets in a positive way 
Concept : 

Quarreling/Disagreements ' . * ' 

Termi nal Ob jec t1 ve : ^ 

Following the lesson pupils will be able, to list at least 
two ways of settling disagreements peacefully. 

Enabling Objective : 

* Pupi 1 s j«fi 1 ] view the study print, anxl particl-pate in expanding 
their concept of settling disagreements peacefully, by 
answering questions relating to the study print, 

# 

Material s : • C7 

1. BFA - Study Print Value Series: My School: Fight ! 

2. Paper, pencil 

» 

Learn i ng Experlriece : 

1, Place the picture where. all can see it, 

2, Have students look at the picture a few minutes, 

3, Conduct the following discussion: 

A, What Is happening in the picture? < 

B, What do you think were their reasons for quarr-eling? 
Why? 

C, What do these reasons tell you about what is important 
to them? 



,D. What do. you think will happen nex-i^ te^^o you 

think that?'- , ... :.. r . : .•- - 

E. . Has something like this ever happened to yoa or 

to someone you kno»^?... What -happened? -'ihat -would ' 
. - you have done if you had i>een in -the f.igh-i?- " 
Why wtnjltl you have done, that? ; ' 

F. How <lp,you- thiaii/eac^i • felt? - Why; dft you th^ink - 
he felt that way? - (Try to center atteat-i^n m 

the feelings of one boy at a tfffle - the one -who 
started the fight- and the one who got involved— 
with him.) 

6. What are some of the reasons boys and girls, fight? 
(As students state reas-ons, write them on the board.) 
As they give. you a reason ask --Why would that -start 
a fight? 

H. You have given me these reasons and told me why that 
. would start a- fight - now cati anyone tell me* a 
bBtter way to solve a disagreement than fighting? 
Let* s start -wi th this ane - (Point to the first 
reason given and proceed until you have gotten 
several solutions) After ea:ch.ask - Why is that 
a better solution than fighting? 

!• Thinking b^€k over everything we've said about 
reasons for fighting and what happens when you 

' ' fight, can you give o/ie .bi-g idea about how to 
settle problems. 



Eval ua ti on : 

1. Finish this s.tatement: The best -ways to settle 
. di sagreements are: 1 - , 2. 



2.^ Observe time^ when students get into disagreements on 
the playground to see how they handle it. 



UNIT n 

-;i;ES.S.QN 13- - GENEROSITY 
Purpose ; 

Students will understand the concept of generosity and how 
\ to apply it fn da.ily living. 

" Concepts : 
Generosity 

Terminal Objective :' 

Pupils will collectively draw up a set of guidelines which 
they believe to be appropriate to govern "sharing'* in the • 
classroom or on the playground. 

Enabling Objective : 

PupiVs win be able to verbally explore their feelings about 
sharfng^following: a di^cussi-on ' of the story "Patty and Sue." 

Materi al s : 

1. Transparency #2, Sharing' My Toys (See appendix for 
trpinsparency master.) 
• -2. ' .Overhead projector 

3. Pencil, paper, crayons « ^ . 

Learning > Experience : - * • 

1. Show the transparency 

2. 'Read the fol lowing- story : ^ 

PATTY AND SUE . « 

Patty had many, many toys of every description. She played 
with her friends Betty and Sue every day. Most of the time 
the girls played at Sue's. house because Sue had a real play 
house in her back yard.. TKey loved to play house at Sye^, 
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but one day the girls decided tq go to Patty's because'she 
had more toys. When the girls got to Patty's the usual- 
thing happened. . Patty would not let the girls play with 
her toys. Sue and Betty told Patty they shared thei^^^toys 
with her, but every time th'ey went to Patty ' s/ house she 
would not share with "them.- Sue and Betty then told Patty 
they did not want, to -pi ay-wi th. her ,any more. 



.3. Conduct the following discussion: 
A. What happened in the story? 

How do you think Sue and Betty felt when Patty would 
not let them play with her loys? 
Why do you think they felt that way? 

C. Who has a different idea of how they felt? Why did 
they feel that way? 

d: How do you think Patty felt when the girls said they 
would not play with her again? Why do you think she 
felt that way? 

E. What could Patty do to get the girls to play with ' 
her again? How would that help? 

F. Has something like this ever happened to you or 
someone you know.? What happened? 

How did you feel ? 

Why do you think you felt that way? 

6. What are some, other ways- we can share with people 
besides toys? ■ ^ ... ■ 

H.. Thinking about our story and all we have said, can 
you tell me one important idea about sharing? 



Eval uati on : 

1. Ask what are some' ways we can share in the classroom or 
on the playground? Make a list on chart paper and post. 
Children must explain why the snaring guidelines would 
make everyone in the c>ass feel better. 
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2. Observe students sharing in the classroom and on playground. 



Alternate Evaluation : 

1. Have the children draw pictures of sharing or cut^pictures 
from a magazine. Make a large bulletin board display of 
these material s . 

2. Divide the 'class into groups of four or five and let them 
make murals around the^ school, for a.l 1 tO'Se^e. 




47 

2-33 



UNIT II 

LESSON 14 - RESPECT FOR PROPERTY 



Purpose : . 

Respect of property 

Concept : ^ ^ 
Vandalism 

Terminal Objective : 

After the lesson, pupils will 
a situation which illustrates 
Property." ^ , ^ 



be able to produce and, defend 
his feeling about "Respect for 



Ena^ing Ob.fective : 

1. Pupils win be able to list aUernatfves to the type of 
behavior illustrated in the print. 

2. Pupils win examine their feenngs' about respect for 
property by completing a sentence concerning defacing 
ttie property of someone 6lse., 



Hateri a1 s : ' ' 

1 . BFA Study Pript " "Wan " 

2. Paper, pencil, crayons 

Learning Experience : 

1. Place picture where stud-ents can see it. 

2, Conduct the f ol 1 owi ng". di scuss i on : 

A. What has happened in the picture: \ ' 

(For discussion pu-rposes it might be easier to set 

a make believe situation in the school "Suppose - 

'this was our bathroom here at school Suppose 
some chiVdr^en here at school did th1s,,\," 
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B. What do you think were the reasons the people had 
for' doing this? Why do you think that? 



C. . Can any one else/xhink of different reasons? Why 



do yo.u thi nk 'thar? 

D. Suppose no one saw a person do this, would it be all 
right then? ' Why? 

E. Can you tell me some other places besides schools • 
where you have seen something^ like this? What 

do you think makes people do things like this? 

F. If you saw someone marking on property that was not 
theirs, what could you do? How would that help? 
(Give several students the oppor tuni ty \'to give 
their opinion.) 

(Property is used to mean anything that belongs to 
s.omeone else.) ^ 

G. Can anyone finish this statement, "I don't think 
we should mark on things that don't belong to us 



Evaluation : , ^ 

1. Have students make postei^s on taking care of property. 
Let them write a caption on each. Let them show and 
explafn these to other classes. 

2. Assign five students to a group. Ask them to think up 
a situation where one or two students are marking on 

. property and the others see them. Ask them to role-play 
the situation. 

3. Take a trip around the school observing any ways school 
property has'not bten respcttt'l prop'erly. Discuss how 
children can help prevent this. 

Teacher: You may wish to use only one of the above evaluation 




because 



procedures-. 



J 
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UNIT II 

LESSON 15 - ANGER 

(This lesson will take several day to develop compl etely . > 

Purpose ; 

To make student^ aware that feelings of anger should be . 
dealt with and not suppressed or forgotten. 

Concept : 
Emoti oiVAnger " 

Terminal Objective : 

Pupils will be able to propose a solution to a problem 
concerning anger, following the lesson exercises-. 

Enabling Objective : . - 

V. Pupils will be able -to explore ifeelings of anger and 
what they mean through the questioning exercises 
following, the* story • Allow , for full pupil participation. 

2. Pupils wilT express feelings of anger he^ has had and 
discuss why he felt as he did during the discussion 
period. 

t 

Materials:^ 

' } 

Book, The Turtle and His Friends by Thomas Gnagey and 
. Patricia Gnagey 

Learning Experiences : 

U We are .going to read a story^ about Mr. Toad who has 
a. bad day and gets very ma"d at one of h^*^ friends 
^ over almost nothing. Let's listen and find out why 

things like this happen. 

Read the story "Cranky Old Toad" pages 85-90. 
2. Conduct the following discussion: 

A. What happened in the story? , * • 

B. • How did Turtle feel when Toad first came i)y? Why? ' 
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C. How did Turtle feel when he left? Why? . 

0. What changed Turtle's feelings toward Toaid? 

E. How do you thi.nk i-Toad , f elt when Mother Fieldmouse 
bawled him out? 

F. How do you think Toad felt when Mother Toad had 
' to go get him? Why? 

6. What could Toad have done that would' have made 
his day go smoother before he left home? 

H. When the animal friends thought back over the Toad's 
day, could they begin to see some reasons ft)r the 
way -he treated Turtle? What kind of feelings started 
building up inside Toad? • 

1. What did Toad do about these feelings of anger he 
had? Why do you think he did that? 

J. When did Toad let out his feelings? Why do you 
think he took them out. on Turtle? 

K. What were 'some oV th-e things Father Turtle told 
the ahimtft's ta do when they -got angry? How do you 
think these things would work? 

L. Have you ev^r been in a situation when you got very 
angry about something? What happened? How did 
you feel? Why do you think you felt that way? 

, (Gxve several students the opportuni ty to give 
examples.) 



M. Do you think" that was a good thing to do? Why? 
What could you. have done differently? 

N. Sum. up in one sentence what people should do when 
the^ are angry at others. 

Eval uatibn : * ' 

The following are listed as evaluation activities.^ 
Teacher:*'. Use the one, or ones best suited to your needsl-^ 

^1 . Make a;tist from the children's own experiences of 
common s^^.urces of frustration or thwarted aggression 
•that make\them carry their mad feelings away, still 
"inside theln. 
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2. Have the children think back to before they started 
school and see if any change has taken place in the 
nature of these thwarting sources* 

3. Talk about anger- ^ Do role-playing of the sources of 
thwarting that parents probably have. (A--the "bad day 
at the office" ide^. Dad being thwarted by his boss and 

^ then coming home and fussing at the' family. B-Mother 
sees John has, not made his bed before leaving for school; 
then later in the mornjng she burns her arm while 
ironing, then the baby spilled her milk all over 
mother. When Mary comes home just a little late after 
school, mother gets awfully mad and says she can't watch 
television because she was late. 



o 
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UNIT II 

LESSON 16 - truthfulness' 

Purpose : / . - ' 

Telling the truth is often a hard thing to do. 

Concept : 
Truthfulness 

• . / ' > ■ ■ ■ 

Terminal Objective : 

Pupils will demonstrate their feelings about truth by 
completing a statement regarding truthfulness. 

Enabling Objective : 

Pupils will analyze the different points of view rejarding 
truth by participating in the questionijw fol lowing the 
; films trip. J 



' Material s : 

■ » 

U Sound film - "The Trouble With Truth", Part II 

2. Filmstrip pro jector . iind cassette 

3. Paper, pencil 



/ 

/ 
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Learning Experience ^ 

1 . Show the filmstrip 

1. Conduct the followifig discussion: 

A. What w?s the film' about? Be sure the following 
points are brought out. 

1) Debbie^'s father promised to take her to the 
State .Fair for her seventh birthday and S/he 
xould choose five rides. 

2) When they get to the fair, Debbie's father, 
discovers he left his. wallet at. home. 

53 • ■ 
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3) They' have enough money to' buy two tickets. 

■ . 4) . They can buy one adult ticket and Debbie can 
lie about herbage and get in for half price, 
leaving money for a ride. The decision, is 
up to Debbi e .' 

B. What would you do if you were Debbie? Why? 

C. Does anyone have -a different idea? Why do you think 
that? ' . . 

D. How do you think Debbie feU when she found out her 
father had forgotten himwallet?. Why did she feel 
tha t way? ' , . ^ , 

E. Who do you think should decide what to do, .Debbie 
or her fathers Why? 

Was it right for Debbie's father to ask her to make 
the decision? Why? 

» 

F\ If it was Debbie's b1 rthday , -what difference would 
one day make if she saysshe is six or seven? Why 
do you think that? 

G. If Debbie gets in by saying she, is six v^ould that • 
be fair to other seven.-yeair'-olds who go to the Pair? 
Wtiy? Is it fair to , the owner? Why? 

H. How do you think Debbie^ will feel if she tells a 
-^Jlie? Why. would she feel like that? 

I. How do you think Debbie will feel if she' tells the 
truth? Wliy would she feel like that? 

J.\ Which do you think would be harder for Debbie; to 
lie about. her age^or to tell the truth? Why do you 
think that? 



Eva 1 ua ti on : ^ , ' ^ 

Finish this statement: 

If I found myself in a situation similar to' Debbie's, 

I would da the following: 



i 




UNIT ir 

LESSON 17 - RESPECT FOR AUTHORITY 
Purpose : 

Pupils will understand the necessity for authority and 
respect fof authority in li.fe. 

' Concept : 

Respect for authority . • 

Termi nal Objective : . 

^tiven a hyplrthetica] situation, pupils will decide on thre€ 
guidelines involving use of or respect for e^ithority. 

Enabl i n>g Objective : 

K After viewing the 'study print, pupils will orally expres 
their vjews regarding authority. 

i' 

2. As a result of the questioning period, pupils can list 
and explain the rale authority and repect of authority 
plays in their life. ^ 

. I . • 

Ma terf.al s : ■ ^ 
^1" ' . 

1. BFA Study Print "Crossing ^Q'l^rti" 

2. Paper, pencil 

Learni ng Exper i>ence : 

1. 'Place the study print squall can see it. 

2. Conduct the following discussion: 

A, What is happening in the picture? 

P 




B. Xhy do you think the boy is running across the 

street before the policeman let the children cross? 

\ C. Do you think that is a good thing to do? ^^^y? 

• • • " * 
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D. Why do you think the policeman is there? Oo you 
thin): that is necessary? Why-do you think that? 

(Be ^upe children understand "respect for aut+iority" 
Try to bring out respect for authority wtth rules 
^^enforced by teach-ers, principals, club rules, traffic 
•lights, etc. ) ^ > • 

E. Can you think of other times we should respect 
authority 1 i k€ that of the policeman? ^. 

(After each response a^k: Why should. we do that?) 

F. Thinking over what we have talked about, what can we 
Say about respec'f for authority? 



Eval uation : 

Have the students finish these '.statements . After' they have 
written theio s^tatements, have them read thera to. the class 
and tell why they think they. are im^portant. ^ 

1. If I were principal of this- school there are fhree^rules 
IP I think children should respect. (List them) 

2. If I were teacher in this classroom, there are three 
Y^ules I tWnk children should respect. (List them)- 

3. Role play BFA print allowing children to disobey patrol-- 
man! Then discuss the Outcome if we didn't respect 
authority. 
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LESSON 18 - INSECURITY 
Purpose : 

Everyone feels insecure In a new situation. 
Concept : 

•> 

Insecure feelings 

Terminal Objective : 

•J ' 

Following the lesson the pupil will be able to describe a 
time when he felt insecure and anaVyit^'^hy he had those 
feelings. 



Enabling Objective ; ' ^ 

1.,. Pupils will ve/balize through, "the questioning period 
that people feej insecure for vario.us reasons and that 
it ' s 0. K. to feel that way. 

2. Jfupils^will verbalize through the questioning activity* 
/that different people have different abilities and this 
• c^is a normal situation. 



Ma terial s : 

— \ f 

Book, The Turtle and His Friends by Thomas Gnagey and 
Patricia Gnagey 



Learning Experiences : 

1. "In our story today listen carefully to discover some 
special things about how our animal friends learn." 
Read Chapter V.U pages 102-107. 

2. Cbnduct^^he following discussion: 

A. What happened /in ttre story? 

B. * How many times did Turtle ask his mother how long 

it was until the party started? Why did he ask so 
many times?* ^ 
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*C* How do you feel when you are waiting for something 
special? Why do you think you feel that way? 

D. .What happened when the animals began to play games 

at the party? 

- The Worm 

- Toad 

- Turtl e 
Snail 

(Be sure to have students tell about each) 

E. Who was best at remembering all the rules in the 
game the animals played? Who had, trouble 
remembering? 

F. Why do you think the Worm was so shy? 

G. Have you ever been asked to play a new game or do 
something you were not sure you could do? What 
did you do? How did you feel? Why did you feel 
that way? 

H* Th'inking back over the story and the things we've 
said, what can we sa^y about people and how they 
feel when they are in a new or strange situation? 
Why? 

(Get several examples) ' 
Evaluation : 

Use or adapt the two activities on Page 116 and 117 (1 and 2c) 
of T he Turtle and Hi;s Friends to s'uit your particular needs* 



1)6 



2-46 



UNIT II 



LESSON 19 - UNDERSTANDING 



Purpose : 

l>nderstanding feeling^s of others 



Condept : 

Understanding, Compassion ^ ^ ^ 

O - 

Terminal Objective : 

* Pupils will be able to synthesize in one statement their 
feelings abouir-the treatment of newcomers. 



Enabling Objective : 

J. Pupils will verbalize their feelings about acceptance 
when they have experienced entering a new s1tuation\ 

2. Pupils will make suggestions regarding- the treatment of 
new children who come to school or jolji' their class, " 



Hateri al s : 

1, BFA Study Print - "New Student" 

2. Paper, pencil 



Learning Experieoces : 

1. Place the picture where all can see it, 

2, Conduct the ol 1 owl ng discussion: 

A, What is happening in the picture? 

B, How do you think the girl feels'? Why do you think 
she^feels like that? 

C, Who has a 'different idea of how she' feels, Why-^do 
. you 'think she feels tHat'way? 



no 
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p. If you were in this class, how could you make her 
. feel at home? How .would that help? 

E. Has something simiUr to what is happening in the 
picture ever happened to you or someone you know? 
How did you feel? 

Why do you think you felt that way? 

F. Can anyone think of another situation where you 
might feel like this? 

Why do you think you would /eel that way? 

6. How do people feel in new situations? 
Why do they feel that way? 

Ivaluation : 

1 . Finish this statement: 

It, is important to try to help people in new 
situations- because 

0 — ^ • 

We can help newcomers in the following 
ways__: ; . 

2. Observe students' behavior when new children enroll 
in class. ' 
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GROUP DISCUSSION PROCEDURES 



Most teachers are acquainted with the values, and procedures 
of group discussipn, but some teach'ers may attempt to hold 
the discussion to'a consideration of the facts, emphasizing 
only cognitive elements. 

Randolpii, Howe, and Achterman (1 968) found that we • 
traditionally respond to messages with ineffective 
responses such as: \ 

Ordering or commanding Criticizing and disagreeing 

Admonishing * Praising and agreeing 

Warning Name calling or interpreting 

Advising .Reassuring and sympathizing 

Instructing Probing and questioning or 

di verting. 

These responses deny the child the right to have a feeling 
and they close the channels to communication and under- 
standing. 

While we are concerned about the development of the child's 
cognitive concepts, in this program we wish to focus attention 
on the child's, purposes , f ^e] ings, and values . We are 
attempting to assist the child in understanding self and 
others, and this can be achi^eved only through personalizing 
the material and. getting involvement at the feeling level. 

Many teachers are reluctant to engage in group discussion 
that is truly open; they do not see* its value. Some 
teachers even feel guilty for wasting time in this way; 
others feel inadequate and afraid that they will not be 
able to handle this kind of discussion. 

It is c>ear, however, from our experience in guidance and 
social psychology that group discussion is a most pdwerful 
influence for changing behavior, and the teacher should 
realize the group can seldom go beyond the skill, anticipa- 
tion, and the expectations of the leader. 

> ' * . * 

The following philosophy and principles should prove to 
be helpfuU 

The discussion leader should communicate that she really 
care^s about what children say and feel. This is not a 
technique hut a genuine attitude. It is communicated 
through eye contact, a tten ti veness to verbal <:ommuni ca ti on , 
and nonverbal support tyW'^lfComes^ through an empathfc smile. 
The leader listens tD wfv^ is sa4^d and rt^f sa1jd,.and tries- * ' 
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to perceive both the feelings which are expressed and 
those that are hidden. The teacher is there as a person; 
as she isf real and honest about -the feelings she is 
experiencing, she elicits more involvement.' 

Group discussion requires sharing the responsibility for 
-leadership with the group. The group helps to identify 
concerns, clarify thoughts and feelings, and consider 
alternatives. Unlike class recitation, thereis no one 
correct answer. In contrast, the leader encourages free 
discussion and interaction to what is said. 

The creative leader avoids sermonizing, evaluating, 
humiliating, and moralizing, but she is not passive, 
permitting the discussions to be purposeless. She is 
willing to deal with the actions and reactions that go on 
in the group. She is sensitive to so^cial interaction, and 
she IS willing to discuss the here-ancNjiow event. If the 
story is about attention-getting, she does not need to 
stay with the abstract while some child who acts as a 
class clown in her room provides live materials for 
discussion. In such a situation she might ask the group: 
What IS happening here right now? What do you think about 
this? How do you feel? How does the class clown feel? 
Why is he doing that? How can we help him? As the leader 
senses the children are ready for siich a discussion, she 
discusses the purposes of behavior. 

Teachers can avoid .control problems when leading group 
discussions. When there is noise and confusion. It is 
advisable to talk less and acti The leader may merely 
lower her voice, use a hand signal, utilize proximity 
control by moving to the area of disturbance, or utilize 
some natural consequence for failure to attend to a dis- 
cussion. The leader does not censure or demand^, she does 
not engage in a struggle for control of the group; she 
seeks to have the children experience the natural consequences 
of their behavior. 

The outcomes and productivity of each session are partially 
dependent upon the leader's competence "in the following 
tasks: 

1. Show the group you care and are concerned with 

developing a relationship of mutual respect. Demon- 
strate your interest, concern, and kindness , -but be 
committed to meaningful discussion and do not hesitate 
to be firm, showing res;pect for yourself as well as the 
children. The teacher sets an example of ref 1 ecti ve 
listening by her responses. 

2: Make sure children understand the purpose of the group 
discussi(;in and allow them to establish their own limits. 

^'^^ 
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Members must be ready to share their concents and- 
willing to listen closely to others- A spirit of . , 
give and take and honest, open feedback should pervade, 

3. Sense the group atmosphere anxl be w.illing to discus-s 
it. Be sensitive to the, f eel tngSv of the individuals 
in the group and help them fee.] understood, i.e., I 
am getting a message tjiat you are unhappy, or that 
you real ly care.* J ' 

4. Link the thoughts and feelings of group member;?. 
Point out the similarities and differences in the 
concepts, attitudes, and feelings being discussed- 
The leader must be able to show the relationship be-/ 
tween what two children are talking about in order 

to help them recognize common problems, 

5. Encourage silent members to participate when they §eem 
ready. This usually involves being aware of nonverbal 
clues as a facial gesture, glanCe, or halting attempt 
to enter the group. ■ 

6. The children are learning a new process of cooperation 
in contrast to competition. The leader must observe 
any tendencies of children to be empathic and link or 
supply alternative solutions to problems. These 
attempts should be immediately encouraged and ; rei ilf orced 

7. . Group discussion can take a negati vre„ turn if the leader 

is not perceptive. We are interested in fostering 
personal development.. Group members should be assisted 
to see the strengths and assets in individuals. 
Emphasis is placed^on positive as well as negative 
feedback. When there is a negative feedback, i.e., 
"I don't like hgm, he smells," the teacher may say, 
"You feel there is an odor there that is not pleasant." 

8. 'The leader must be alert to detect feelings and attitudes 
which- are implied but not expressed. She helps the - 
group to develop tentative analyses of behavior and its 
purpose. She might say, "Is it possible., ," Could it • 
b^,.,.?" and state her hunch about the purpose in a 
tentative manner, 

0 

^9.* The effective group leader is able to help the children 
express thei r .thoughts% feelings, and attitudes more; 
clearly. She does this through clarifying, restating, 
^ ^ajx^t-s^^iiari zi ng . 

10. The leader helps members to summarize and evaluate what 
they ha^ 1 earned.' About five, minutes before the close 

\ G4 
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of the session, she asks, "What do you think you 
. learned about yourself and others today?" Heloinq 

. ^ Lri??J,"Lc°:r''^"' ^-^'^ happening accelerates and 
tacintates the group- process. 

'fl!!'^J^^"w-^°"^'^-^^ encouraged to formulate their own'liitiits 
In However, the leader should help them 

e?fe???ve%^sc°:L? n-'^ ''''''''' P^^^^ 

1. The discussion goes, best when we trust each other and 
have mutual respect. We have to be concerned en'ough 
to listen. and wai^t to help others. 

-2. Be honest and open. Say what you really feel. "•SDeak 
whenever you feel you have something to say which will 
help you or the group. 

3, In giving feedback, co>i5.ide"r" how it will help the* 
others for you to say thi^;-., 

4. deally listen to what others say. Are you able to 
state what he has said and felt when he finishes? 

When certain individuals or the group become negative or 
, pick on arv individual, the mature leader can use this as 
^ an opportunity to discuss the purpose of getting special 
attention or power. The leader can also use puppetry and 
role playipg to help increase sensitivity to negative 
remarks. • a ». v.c , 

The potential in group discussion is tremendous and teachers 
will find It a most rewarding experience as their skills 
develop. 

Taken from Developing Understa'ndi ng of Self and Ot hPr.: 

Manual. Used with permission of American Guidance' . 
Service. 

\ ■ ■ . 
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ROLE PLAYI>IG PROCEDURES 



Role playing is not merely information dispensing. The 
teacher who is skeptical of the educational purpose of 
role playing should consider some of the following potential 
values: 

1. Role playing provides an opportunity for the child who 
does not excel academically, but, who has talent in 
creativity and spontaneity. 

2. Spectator "therapy" can occur through audience qbserva- 
ti on and empathy. • . 

3. Role pla^ying promotes the development of personal 
flexibility and social skills. 

4. The enactment of the same situation several tinies 
helps the child to see alternative solutions to a 
problem, increasing his problem-solving and decision- 
making abilities. 

As di scussion J eader, tfje teacher encourages the children 
to become more" observant of the behavior of others, to 
look for the purposes and causes of behavior, to anticipate 
£he results of certain behaviors, and to evaluate behavior, 
situations, and people. i 

The s^eps in role playing . There are four parts to any^ 
role playing situation; preparation, introduction, 
enactment, and discussion. 

1. Preparation . The teacher's first decision involves 
selection of the issue or problem. Issues should 6e 
selected which ensure the security of each child 
involved.. The child is never forced to take a role . , 

After reading the descriptive directions for a 
particular role playing .si tuation, the teacher 
gathers the class. A playing area is needed. 

'Because each lesson is an extension of, the underlying 
themes.of the stories the teacher may briefly review 
some of the main ideas o-f the. .related story. Questions 
may be asked such as, "Who was the main character?"- 
"What did he, do?" /'Why^did he do that?" Unfirli-shed 
stories which stop at a dilemma point are excellent 
for role playing. . ' . 
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2* Introductio n, The teacher states v-ery briefly that 
the class is going to do some pretending. She should 
state the problem in terms of specific examples with 
vivid details which create emot i onal i nvol vemen.t * 
Because young children are egocentric and most of 
them are eager to pretend and participate, they 
,) will probably be unwilling to patiently wait any 
length of time for a turn at playing. Therefare, it 
is wise to allow all of them to have a brief turn 
to partici pa te"i n a warm,-up exercise at th-e beginning 
^ of each lesson. If space does not permit the whole 
group to move about at the same- time, break the group 
into^wo -Sections. 

Because it is easily performed, pantomime is suggested 
as a warm--up activity^ To begin the pantomime the 
teacher may give the following directions: 

This is our pretending space. (Indicate play area.) 
Find a standing-up place in here where you won*t 

be too close to any other person. ^ 
Stand there absol utely quietly . (Wait for quiet.) 

Good. { 
'Show me you are ready to listen and imagine. 
Today we are going to imagine we are 

(see specific direction). 
When -I say "Ready, begin," you may begin. . Keep 

working until you hear me say "Stpp,"' 
See if you can show me by your actions your ideas* 

about . 

^. 'Oo npt say anything. 

Imagine there are no other chi 1 dren around you. 

See' if you can really make me believe you 

are a . 



Ready, begins 

Observe the pantomimes and' make encouraging re^mrks-'' 
for creative' responses such as, "Oh, I see sqmeo'ne 

that is__ (describe pantomime)," or "Ther^e is some 

good thinking going on over there." * After .at least 
a minute, stop the action and seat the studen'ts. 

The^ teacheH^ control s the length of a^'situation by " 
reserving etncl using the right to halt the play at. 
any poi nt . * 

After making a few comments about the creative .ideas . ' 
observed in the pantomimes, the teacher briefly 
present's the actual role play.ing situation to th(r class 
The description should be as simple and direct as 
possible.. ' 
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Because students, are expected to speak in character, ] 
the teacher will give them some practice by..asking^ 
them to respond in the character's voice to such 
questions as **Mary^ what did the old man say when 
he got knocked down? Can you sound like the old man?" 

« 

Then the teacher asks for v,olunteers to take various 
roles. The class may suggest names, but the actors 
must volunteer. From the volunteers, characters are 

^ selected. Usually it is advisable to begin with 

' sociable children bef {TrT'Clmosi ng participants who 

are shy or who have more protrKems than others. In 
specific role assignments, check to determine how 
the^child identifies with the character. Ask "Wh^t 
kind of person is he?" "How does he feel?" Select 
individuals who indicate they have identified well 
or who have strong feelings about a character's 
behavior. 

3. Enactment . The teacher helps the characters set the 
.scene, i.e. , "Shall we imagine a door is here?" Do 

you need some chairs?" If the characters are going 
to sit down, they will need some chairs. Children 
cannot simultaneously pretend to sit, keep their ^ 
balance, and play a role. ^ 

The teacher says, "Find your places and stand 
' quietly. " 

At that point, she may need to review the characters 
and their purposes in the scene for the benefit of 
players and the class. Action is started by the 
words , "Ready , begin . " 

During the enactment, the teacher tries to say as 
little as possible. Otherwise, the teacher becomes 
the director, and the children lose the opportunity 
to express themselves freely. z 

Some side coaching may be necessary tO' assist in moving 
' the action along.- The teacher may say, "It must be 
time for father to come home now," "Oh, my, that 
brother is going to be angry." Suggestions are always 
directed to the character, not to the" real person.. The / 
teacher avoids using real names and directs* all remarks 
to the characters. ' ' - - . , 

When the scene seems to have developed to its fullest. 
, potential, the teacher sayS, "Stop, come and sit down." 

/ 

4. Discussion . It is usually effective to have the 
actors ev.aluate their own performance first. At 
the end of a scene, no matter how weak it was, the 

■ 08 ^ - ' 
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teacher makes at least two iwr three positive remarks, 
i.e., ''I liked the Way the fatner reaa his newspa^je'r , * 
or ^^Wasn't the. dog' good? He really seemed excised.;* 

To encourage class partici pat^ion in the. d i sx:u ss i on , 
the teacher a^-ks them l^e questions listed at th^ ea.d 
of the role pi aying' acti vi ty . If other mor^ relev^^ 
questions emerge as a result *of the individual play,^*^., 
s they sHould, af course, be used. Discussion centers 
on how the 'characters were feeling and why they 
, respon$Jed-as they did. The teacher should 'attempt 
to guide the discus.sion so tha.t the i ssues •a re related 
to experiences personally relevant to the children. 

The younger the children, the briefer the analysis. 
'Two or thr&e points are sufficient for kindergarteners. 

The teacher makes a summ^ary statement of points elicited 
from the group and quickly selects a new group for 
repl ayi ng . 

The .teacher emphasizes that »she will be looking for 
good, new ideas on each replay. . The purpose of the 
reenactment is to help the children explore new 
insights and alternative solutions. 

Encourage as many enactments as possible. , 

The role of the audience should be clarified just as 
the roles of the actors; Th^ members of the audience 
may be asked to look for specific points or to identify 
with the feelings of a specific actor. They should 
have a role which maintains their interes.t and 
^ involvement. 

Problems, pitfalls, and possibilities . Beginning roVe 
playing may bring about a variety of unexpected reactions • 
in young students. Two of the extremes in behavior are 
acting up and excessive shyness or refusal to participate. 
The student who acts up can destroy the imaginary creation^^ 
of other students. The first few times this behavior 
occu'rs, the teacher stops' the whole group and calmly but 
firmly reexplalns the ground rules. They are: 

] r Playinth-eplayspace. 

2. Actions - no wor^s. {for pantomime).* /\ 

3. Do not disturb the play of others. " ^ 

Do not be oveiF^oncerned about the student who exhibits 
extremely shy behavior.^-^^tivsf^ead , recognize and encourage 
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\ others for the ix^ef forts . As soon as the shy child makes 
>any overt effort at enactment, encourage him for it. 

NoTs^e can be another classroom problem. If the tea-cher 
has\roperly stimulated the students to want to work on 
the fvK^blem, they will- become excited, and often with^ 
exciterWnt, comes noisei Do not begin a pantomime or a 
scerre' Urttil the stu'dents have become almost totally silent^ 
Students need a moment to iquietly reflect on ttieir tasic. 
Lack of concentration or silliness on t-he part of the 
players will produce jnsincere and unintelligible scenes. 
^ For the initial playing, the teacher tries to select tho^e 

stud^ents who are verbal and seem en^t hu s i a s ti ca 1 1 y responsive. 
They will set a high standard for the plays that follow. 
Clarity in speech and pantomime should be praised. If the 
characters seem to be getting off the -track, the teacher 
says firlnly, "Keel^ y.pur character." €ven though the 
students may not exacM^.>^ understand the'di recti on , they 
will understand a firm tjut^ic^^^ tone of voice. 

Restlessness of the group is a n "Tn^TcVt4o4 that somethtmg 
is. too long. Perhaps the directions are tot> loiig, repy&ated ^ 
too often, or the scene and the discussion are too loplg. 
Teachers must try to be brief and to the point. (Jse/sbort 
sentences. Stop a scene before interest is reduced^* 

Unresponsiveness can be a problem, among certain groups Of 
children. They may be extremely inhibited, or. they may 
never haye engaged in any dramatic play. In this case, 
the tea'ch'er may need to demonstrate what is meant by 
pretend i ng" and pantomiming. Occasionally, as opportunities 
present themselves, the teacher may take a rcle in the ^ 
pi ayi ng ^ s i tua t i on . By taking pjart in the action, the teacher 
controls the direction of, play f rqm wi thi n the group and, 
at the same t ime , demons t ra te s the "how to" of play. 

Cert&inly those groups of children who have had experience 

with dramatic play and creative dramatics wil,l find it less 

difficult to role play than inexperienced ones. - Do not 

expect perfection and depth i n- the **beg1 nni ng lessons. Each 

successive role playing situation should showman increase 

in th-e ability of the group to 'play together Effectively. 

• • * 

. Taken from Deve loping understanding of Self and Others , • 
Manual. Used with perr,;ssion of American Guidance '* 
Service.' 
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MATERIALS LIST BY GRADE 
(Schedule A) 
Level K 



PROJECT PRODUCED MATERIALS ' 



COMMERCIAL 



1. Clean and dirty paper puppets 
patterns 

2- 2 paper tooth puppets 

3. 2 transparency masters of Patrick 

4. Hand stomacKpuppet- pattern 

5. Evaluation sheet 

6. Hand Puppet - Gray Rabbit 

7. Paper Rabbit 

8. Bird Pie transparency master 

9. ' Evaluation sheet 

TO "Red Ball" transparency 



1. A.B. Le Crone Company 
Rhythm Record Company 
'819 N.W. 92 Street 
Oklahoma City, Oklahoma 73114 

2. * Record "Swinging On A Star" 

3. Kindle (Scholastic) AH Kinds 
of Feelings ■ Fijmstrip Cassette 

4. "Smiles Don't Just Happen" 
(Scholastic) Filmstrip/Cassette 



Big Brother . Rgbert Kraus, 
Parent's Maga2f(ne Press 
52 Vanderbilt Avenue. 
New York, New York 



"Will You Be My Friend?" 
(Scholastic) Filmstrip/ 
Cassette 

"Sticks 'N Stones" 
(Scholastic) Filmstrip/ 
Cassette 



Reflections ■ Record 
Vicki Carr 



TOTAL 



$ 5.95^ 



1.00 
19.00 

. 19.00 
4.59 



19.00 



19.00 



1.00 



$88.54 



"These records are difficult to obtain and are not necessary ^n order to complete 
the lessons involved. 
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Level 



PROJECT PRODUCED MATERIALS 



COMMERCIAL 



In Guide 



Ernie, Skippy, Eddie Puppet 
Patterns 

Tape of Skippy and Ernie 
Dialogue 

Flower Pattern 
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"Everything is Beautiful" Recorjd $ 1-00 

'5.54 




'^ooK (n Were . Barbara Shook 
Hazen. Western Publishing Co. 

The Ugly Ducklin g. Scholastic 
Version, 

The Hating Book . Charlotte 
Zolotow - Scholastic Books 

* But It Isn't You rs - Part I 
Guidance Associates Filnnstrip/ 
Cassette 

— - B F- A Stu dy Print 220004 My 
Class: "Teachers Away" 

BFA Study Print 221007 My 
School. "Borrowing Without 
Asking" 

^"The Trouble With Truth'' - 
Part I, Guidance Associates 
Filmstrip/Cassette ^ 

*"That's No Fair" - Part I 
Guidance Associates Filnnstrip/ 
Cassette ^ 

BFA Study Print 221008 My 
School' "Littering" 

^ BFA Study Print 220001 My 
Class: "School Book" 



.95 

.95 
26.00 

25.50^ 



26.00 



{See Level 



TOTAL 



26.00 



$110.94 



"This package contains Part I & M. Part II is used in Level M. 
Package must be purchases as a unit. . . 

* 'Kjote The BFA Study Prints used, in Level I, II, and Mi {seventeen prints) must be ordered as a set 
from the company. The set will be known as the '-'Specjal Texas Package". S25.50. This set 
cannot be broken. 
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LEVEL Mr—- 



PROJECT PRODUCED MATERIALS 



COMMERCIAL 



In Guide 



Transparency • Boy and girl 
daydreaming 

Transparency • Three Faces 

Transparency • Sharing Toys 
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Book, I Write It, Ruth Krauss 
Harper'and Row $2.57, ISTO^^ 

Book, The Turtle and His Friend s. 
Thomas and Patricia Gnagey, 1970' 
Facilitation House, Ottawa, ML 

* "But It Isn't Your s" ^ Part II 
Guidance Assoetates - Filmstrip/ 
Cassette ($24.50) 

BFA Study Print 20008, My Class: 
"Last One Chosen" 

*" Tha#f No Fai r" - Part II 
Guidance Associates - Filmstrip/ 
Cassette ($24.50) 

BFA Study Print 220003 My Class: 
"Cheating On a Test" 

RPA f^tiiHy Print 221004 My Schoo 



BFA Study Print 221002 My Schoo 

"Wall'>-'^" 

*The Trouble With Truth - Part 1 1 
Guid^nte Associates Filmstrip/ 
C^tte ($24.50)- 

BFA Study Print 221001 My School 
"Crossing Guard" 

BFA Study Print 220007 My Class 
"Nfew/Student" " 

(See Level I) Total' 



*Thjs Package contains Parts I &' 
II. Part I is used in Level L Package 
must be purchased as a unit. 



$ 2.50 
2.00 



$ 4.50 



Level III 



PROJECT PRODUCED MATERIALS 



COMMERCIAL 



In Guide 



Valup Activity Sheet • "No One 
Else" * Student Handout 

"What Person In This Group" 
Student Handout 




" Guess Who's In A Group " 
Guidance Associates Filmstrip/ 
Cassette 

BFA Study Prints People I 
Don't Know: "Discrimination (2) 
219004, 219005 

BFA Study Print 218004 
"Cheatmq" My Friends 

BFA Study Print 218005 "Four 
Eyes" - My Friends 

BFA Study Print 216008 My Home 
"Thirsty Dog" 

"You Promised" Guidance 
Associates Filmstnp/Cassette 

BFA Study Print 216001 My Home. 
"Lorkecl House" ' * 

BFA StudV Print 219007 People 
I Don't Know:' "Lost Child" 

"Hey Dad. What Are You Doing?" 
and "I Double Dare Ychj To" 
filmstrip/cassette. Photographic 
Laboratories, 1926 West Gray. 
Houston, T^'xas 77019 

TOTAL 



$26.00 



26.00 



15.00 



$67.00 



■?8 
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PROJECT PROPUCED MATERIALS 



COMMERCIAL 



In Guide 

Handouts : 

Girl Scout Law 

Response to Pledge 

Law of the Camp Fire Girls 

Blue Bird Wish 

Oaths of Office 

Flag Pledges 

Hidden Word Puzzle (Rick and 

Lady) 
"I Am Glad" 

"Happiness" 

"Best Friend". 

Matching Quiz - Book, T.V. 
Monies 

Hidden Word Puzzle - "Communic 
I "Things for Whifch Others Might D 
J ' like Me" 
\ Song - "I Am Proud" , 
\ Career Examples 
Vcareer Riddles , 
N/Veekly Budget 
Hidden Word Puzzle ■ Savings 
Account 

"Beat the CJock** 
Song • "A Timel^y Rhyme" 
"Individual Evaluation" 
, Poem ■ "Song of Greatness" 
"Follow the Leader Questions" 

Transparencies: 

Transparencies of famous people 
^ total 8 

"Play B.all" Lesson • Transparencies 
Total 4 

Cassettes 

Cassettes of stories 
Cassettes of songs 
• (Optional) ^ 



Jting' 

s- ' 
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*Filmstrip/CassettP "No Place 
Like Home" (Westinghoyse Series 
Our Values) 

' Filmstrip/Cassette "The Broken 
Sleds" (Westinghouse Series: Our 
Values) 

Filmstrip/Cassette "Pam Puts It 
Off", Eyegate House 

Filmstrip/Cassette ;SR^fections" 
Phbtographic t^fi^^26,West 
Gray, Houston, Texas 77019 , 

•Filmstrip/Cassette or Rec^i;; 
"My Best Friend" (Holt, Rhehart 
and Winston Series: Values jn 
Action) 

TOTAL 



$15.50 
( 

15.50 



12.95 



20.00 



13.00 
$76.95 



"These filmstrips are part of a package and the 
publisher may be reluctant to bre^k the set-.' 



Level V 



PROJECT PRODUCED MATERIALS 
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In Guide 



Tra nsparencie s 

A 1 
A.2 

A-3 
C-1 

H andouts 

Janet's Diary 

"What's Wrong with Jeb Miller?" 
"Kelly's Addition" 
"Mr. James Miller Speaks" 
"Why Kelly's Addition should 
Be Rezoned" 



COMMERCIAL 



80 



"Max" and "Max Is Not Alone' 
Filmstrip/Tape, Photographic 
Laboratories, 1962 West Gray, 
Houston, Texas 77019 



TOTAL 



VENDOR LIST 
(Schedule B) 

t 

F I LMSTR I PS/gASSETTES 

\ ' ' 

SCHOLASTIC KINDLE FILMSTRIPS 

904 5ylvaVi Avenue , ^ - 

• Engleyvood Cliff, New Jersey 07622 (al^p available in Spanish at a slightly higher price) 
"All Kinds of Feelings" (Level K) 




"Smiles Don't Just Happen" ( Level K) 

"Will Ybu Be My Frieprfr (Level K) 

"Sticks 'N Storrfes" (Level K) 

GUIDANCE ASSOCIATES 
757 3rd Avenue 
New York, New York 10017 

"But It Isn't Yours" (L^veirr;and 2) 

"The Trouble Wittyfruth'' (Levels l a 

That's No F^" ( Levels 1 and 2) ' 

"Guess Who's In a Group'M*Level 

"You Premised" (Level 3) 

AUDIO VISUAL SERVICES, INC. (WESTI 
2310 Austin Street 5 
Houston, Texas 77004 
Richard Hunter, Sales Representative C 
"No Place Like Home" ( Level 



Brqken Sleds 

EYEGATE ' - 
791 1 Lichen Lane 
Spring, Texas 77373 
Frank W. Cox, Sales Representative |i 
"Pam Puts it Off" ( Level 4/ 

AA/INSTON PRESS 
25 Groveland Terrace 
, Minneapolis, Minn. 554( 

J'My.Best Frieria" (Level 4) 

PHOTOGRAPHIC/LABORATOIillES 
-1926 West Gray y 

Houston, Texas f 77019 
'Bob Drake,*Sales Represeintative (529-5846) 
"Hey Dad, What Are You Doing"*and 

^ "I Double Dare You To"l(Le^el 3) 





ei 



19.00 
19.00 
19.00 
19.00 



26.00 

> 

26.00 
26.00 
26.00 
26.00 



15.50 

li.-so 




$ 15.00 



FILMSTRIPS/CASSETTES (Continued) - 
"Reflections" (Level 4) 
"Max" and "Max is Wot Alone" (Level 5) 



$ 20.00 
15.00 



STUDY PRINTS 



BFA EDUCATIONAL media/" , ' ^ 

2211 Michigan Avenue , I . 
Santa Monica, California 90404 

"Teachers Away" (Level 1) ' *$ 25,50 

"Borrowing Without Asking" (Level 1) 

"Littering" (Level 1) 

"School Book" (Level 1) 

"Last One Chosen" (Level 2) ^ ^ • 

"Cheating. oji a Test" (Level 2) 

"Fight!" (Level 2) ' \^ v - ^ 

"Wall" (Level 2) ' 'v ' 

"Crossing Guard" (Level 2) ' ^ * . - ' * - 

"New Student" (Level 2) ' , - ^ ' ' 

"Discrimination" (2) (Le\/el' 3) ^ ' • , 

"Cheating" (Level 3) • ' 

• "My Friends" (Level 3) 

"Thirsty Dog" (level 3) " ' . 

"Locked -House" (Level 3) • . - . 

"Lost Child" (Level 3) ' 

*The BFA Study Prints used in Levels 1, 2, and 3 (seventeen prints) ryiust be ordered as * 
a set from the company. The set will be known as the"Special Texas Package." This set 
cannQt be broken. '. 

BOOKS . ' 

— y_ — V . 

Parent's Magazine Press » ^ 

52 Vanderbilt Avenue ' ■ . - / '\ ' ^ 

New York, New York ' ^ \ . - 



Big Brother (Level K) 
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$• 4.59 



BOOKS (Ccfntrnued) 



Western Publishing Company 
6200 Richmond Avenue 
Houston, Texas 

Walter Escue, Sales Representative (686-7834) 



If I Were (Level 1) 

Scholastic Magazines and Book Servites 
50 West 44th Street 
NewYorK Ne^York 10036 

Mrs Joyce Martin, Local Sales Representative (497-5650) 

The Ugly Duckljnq (Level 1) 

T he Hating Book ( LeveJ 1 ) 

Hnruer and Row Publishers 

49 East 33rd St 

New York, New York 10016 

Wrae It (Level 2) 

Facilitation House 
PO Box 611' ' 
Ottawa, lilino^s 61350 

The/lfurrtle and His Friend s (level 2) j 

^ ' RECQRDs ljT 

. A B. Le Cnc/n^Company . ' 

Rhythm Record Company 
819 N'W 92ndSxreet 
Oklahoma City. Oklahoma )3114 

Preschool Physical Fitness (L^vel K) - 

oLocal Record Stores 

Swinging on A Star ( Level K) 

Reflections • Vicki Caw (Level K) 

Everything js Be^Vtiful - Ray. Price (Level 1) 
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